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FACILITATOR MANUAL 
  

About this Series:   

This document is a series of modules designed to prepare neurodiverse adults for emerging 

opportunities in the employment market. These materials have been designed to build the 

career and workforce readiness skills of neurodiverse professionals. The goal of these modules 

is to provide opportunities for participants to learn, reflect, and practice skills identified as 

essential to successful employment outcomes. While module topics vary, all share the common 

philosophy that self-awareness, self-management, and self-advocacy are the foundational skills 

for success in the workplace. Facilitators are not only utilizing & enhancing participant-centered 

lesson plans, but connecting meaningful experiences.  

 

Neurodiversity:  

The word neurodiversity was coined in the late 1990’s by two individuals: journalist Harvey 

Blume, and autism advocate Judy Singer. Blume wrote in the September 1, 1998 issue of The 

Atlantic: “Neurodiversity may be every bit as crucial for the human race as biodiversity is for life 

in general. Who can say what form of wiring will prove best at any given moment? Cybernetics 

and computer culture, for example, may favor a somewhat autistic cast of mind.” Singer in a 

1999 book chapter titled: “Why Can’t You Be Normal For Once in Your Life?” observed: “For 

me, the key significance of the ‘Autistic Spectrum’ lies in its call for and anticipation of a politics 

of Neurological Diversity, or what I want to call ‘Neurodiversity.’ The ‘Neurologically Different’ 

represent a new addition to the familiar political categories of class/gender/race and will 

augment the insights of the social model of disability.”  

By using the concept of neurodiversity to account for individual neurological differences, we 

create a discourse whereby labeled people may be seen in terms of their strengths as well as 

their weaknesses. Dyslexics, for example, can be seen in terms of their visual thinking ability 

and entrepreneurial strengths. People with ADHD can be regarded as possessing a penchant 

for novel learning situations. Individuals along the autistic spectrum can be looked at in terms of 

their facility with systems such computer programming or mathematical computation. Those with 

bipolar disorder can be appreciated for their creative pursuits in the arts. While proponents of 

the concept of neurodiversity do not shirk from the realization that people with dyslexia, ADHD, 

autism, bipolar disorder, and other psychiatric conditions, often suffer great hardships, and that 

those hardships require a lot of hard work to overcome, they realize that until an individual’s 

strengths have been recognized, celebrated, and worked with, nothing substantial can be 

accomplished with regard to their difficulties.    

Source: http://www.institute4learning.com/resources/articles/neurodiversity/ 
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Modules: 

 Self-Advocacy and Disclosure Part 1 and Part 2 

 Senses and Sensibilities 

 Social Skills 

 Emotional Regulation 

 Hidden Curriculum 

 Electronic Communication 

 Stress Busters 

 Staying Focused  

  

Every Module contains Four Components:  

 PowerPoint: 

o Each module contains a PowerPoint presentation that serves as the primary 

resource of content information. 

o The Notes on each slide provide suggestions to support the associated lesson 

plan.   

  

 Lesson Plan: 

o Variability: It is suggested that facilitators preview each module and reflect upon 

how the lesson can support diversity as participants work through the lesson. 

o Time: Each lesson plan contains two-three (approximately) 45-60 minute 

sessions, divided into parts. However, it is highly recommended that facilitators 

preview each module and plan accordingly for their particular logistics. 

o The primary content of the module is delivered via the PowerPoint (Learn) but 

participants are given opportunities for application via the Practice portion of the 

lesson. Scenarios are provided which allow participants to engage with the 

content in a more meaningful way, by practicing skills within the context of the 

workplace setting.  Then, to deepen understanding, participants delve deeper by 

utilizing a problem-solving tool such as the Social Autopsy. 

o The Learn and Practice portion of the lesson, in combination with the reflection 

and self-assessment provided via the Participant Journal, participants have the 

foundation they need to create a personal Action Plan.   

While there is some variability in the Lesson Plan, most of the lessons within this 

series contain a consistent framework:   

 Launch 

 Introduction 

 Goals 

 Learn: Primary content of module topic 

 Practice: Scenarios/Skits/Role-Play with Social Autopsy 

 Review 

 Action Plan 

 Meeting 

 Extension: Make it Yours! Toolbox: Power Cards, Video Modeling (Improv, 

Writing, Tech), Visual Arts, Digital Support 
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 Participant Journal:   

The Participant Journal provides participants with the opportunity to personalize lesson content 

and self-assess, as well as be used as a formative assessment tool for facilitators. The content 

and format allows facilitators to see how participants are developing in their skills and 

understanding, and provide opportunity for collaborative assessment.    

The Participant Journal is aligned with the lesson objectives and supports progress towards 

larger instructional goals, provides options and choices to motivate and engage participants 

while addressing the inherent variability of participants, and ultimately is used to monitor and 

adjust instruction to make the lesson more effective.  

 Facilitator Manual:  

Each module will have a Facilitator Manual that includes primary curriculum information, as well 

as a topic-specific Resource section. Providing a variety of additional resources not only 

provides further opportunities to individualize lesson plans but to enhance and maximize 

meaningful experiences for participants as well.  

Resources:   

While each lesson plan contains resources necessary to carry out the lesson as it is, this 

Manual and the developing Wiki page will provide additional resources. Utilizing the participant’s 

support system will maximize successful outcomes! Look for opportunities to engage the family 

and/or others outside the session. Explore the many evidence-based ways to engage peers and 

support collaborative learning.  

----------------------------  

Universal Design for Learning (UDL)  

As most development professionals recognize, people come to pre-employment and 

employment training programs with a very wide variety of skills, talents, interests, and needs.    

As you work through these activities, consider incorporating some of the following strategies, 

which support universal design for learning:   

 Seek opportunities for participants to demonstrate their learning through multiple 

modalities (e.g., written, oral, graphic representations, and multi-media representations). 

 Encourage the use of technology to enhance learning (access to multi-media materials) 

and performance (e.g., spell check and word prediction software). 

 Include opportunities for participants to complete “do-overs” based on your feedback. 

 Provide instructions describing the components or steps for completion for activities. You 

might consider having printed copies of directions, audio-taped instructions, and 

pictures. If you have access to a computer or laptop, instructions can be both seen and 

heard on the computer. Most computers today come equipped with accessibility 

software and are often pre-packaged with a magnifier, on-screen keyboard, narrator 

functions, and high contrast options. 

 Encourage participants to play an active role and present their own thoughts and 

opinions throughout the activities. 

 Include opportunities for participants to collaborate. 
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 Provide opportunities for participants to contact you to ask questions. 

 Promote a strengths-based learning process.   

  

Regardless of any barrier to employment (including, but not limited to disability), the activities in 

this publication, coupled with the strategies and spirit of universal design for learning (and a 

sprinkle of creativity), are intended to help prepare participants for career and personal success 

through the development of soft skills.   

Source: Skills to Pay the Bills (OSEP, 2014)  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

 While the primary focus of this curriculum is to empower the participants and improve 

their skillsets, we must recognize the importance of the Employer's role in the success 

of a program. Research supports the concept that training of the organization's 

workforce is a critical component to empowering the organization as a whole. 


